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TUDENT-TEACHER-PARENT SURVEYS

Goals
Goals —
the toilet, Clean up. G
Do your Turn in Do what p et dressed,
assignment, your work. teachers say.
Student Reinforcement Survey L 2 | ‘t
: ‘ Goto
“) the doctor Take a bath.
Date: | o~J) | Organize. Follow Listen. Brush your hair,
' ' directions. /
4 | C? Parent/Teacher Survey
-+ . s
Put a check in the boxes of your top 3 choices. ' L. DO Y O v W1
— P Y somethin
Finish 2 g Talk to others
: diff c i ;
your quiz, G ' i ghns’ 1. What are the student’s strengths? _ Stpse. of Auwmor, crtative, math
D 0ais /\ ) aude '
Arts and crafts . |
i 3 Field trip. Raise hand. owd ! .
Jd s Pack up. Dosgesispe e = s = ¥ 2. What arc the student’s weaknesses? 0}3an 1 Zatipn
D Book break - & 7?‘] ' calendar Do circle ti
Wait = time. Cle time.
our turn. _
D Call horne y _/ b‘ & BE 3. What are the student’s preferred activities? __haskedball, \udéo 4amés
Czj&l iy -
'
D C’omputer trme Do worksheet. STEM. Cooking. Exercise. Go to group. ==
7 ) or 2 -preferred activities? /A harf§
- o~ Y - @ Do _ ‘ 4. What are the student’s non-preferre Che
. = 0 || . 80 | T [ 147w
I:I Drawing social studies, :: b et @ - Center
o ~— . \ X ‘9 .
3 : L : . J ] , 5 5. What are the student’s interests? bdsk(.ﬂ['bﬂ-/(; -(;&Ho&//,. %sbéb
Drink : K ) : e ——i
Keep body Responsible Use Use ?pp;‘j R d  SW —
| to self. hands & feel. kind words. voice I¢ ewd r s .
l—_—] Gym or recess time Work for [| ®; = | and Incenf'ves 6. What are the student’s dislikes? __ (é4 h“&‘ in 7’1"0& ble , Joud noiseS
5 minutes. = J
ce .
Homework pass 2 A4 PR iphone ipod A '
? ou? 7. What subject is the student most successful in? __imdfh
D Note home @

[] Play a game

‘ . 8. What subject docs the student struggle the most in? __ S lr)c in 5

note home
D Kelox 9. What extracurricular activities is the student involved in? bﬂs ketball . Cross - (anf?‘%,
D Snack j g lal moth Shodant toune [
10. 8 il ) ¢ student interact with others socially? VC”/ well
st STUDENT - |

U1 7ak with favorite adult

REINFORCEMENT

[ 7reasure box toy treasure _

I:] Watch a movie su RVEYs & su PPORTS e @ O I NTERVI Ew

[ | Other ideas: ( eat lunch — héat —= ' Too Ls F o R DATA
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Events:1 2 3 4 65 6 7 ! Setting: Activi -
. C“Vlt » -
36 37 38 39 40 41 42 43 . ;4 , _;" y/Event: Student/teacher ratio: V%) » »
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Teacher of Record: Parar / =
arent: /
School Psychologist: n e B
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CHECKLISTS BEHAVIOR DATA CHARTS

o v 20 l. s
~ ? ’ ? o s 0 8O o 0 ¢ - S ""'\
e & ' ‘ ‘P ’J P
F 0P V. @& e d‘lf".“ 4 ;
- W , o - v’, " ,/ e > :
‘ / ~ \?/‘ ‘-’ £ =5 -
L 4 &
\
‘ >
? ¥ ‘@ 'l
i Tool
‘ Functional Behavior Assessment

‘u

11es

ABCs of Behavior Concerns

Consequences
I Behavior Concern l
Antecedents

ABC Behavior

Incident Report
: Date: Time:
Duration of Incident:

\
Location: Bt
—_ -

Antecedont | Behavior
| What happened before? !

——d.

\

EVIDENCE-BASED

I
Qﬂﬂiﬁ.ﬂum |
| What was the behavior? What happened after? j
(] Asked to do something [ ] Arguing L] Allowed “break” time |
g Attention given to others | ] Property destruction Gave altention/choices |
o N | Change in routine | Falling to fioor Gave communication ,’
N F o R M AT I r Did not want to do O Noncomphance dew’ce/display
I f scheduled activity ! L] off task Loss of incentives or /
R I N G Too Ls | [ Difficuit Task/Not ’I L] Physical Aggression privileges ;
G AT H E / Understood | Provoking/teasing others [] ignored " $
] Environment | Rude remarks Physical redirection |
/ (loud/dlsrup!lve, ho / Ran or walked away [] Physical restraint f f g
\ | | | g Screaming/tantrym L] Pointed oy expected Ip
Self-injurious behavior social behavior/ryles
' ' AB C B E HAVI o R / Threatom'ng Rephrase request ,
‘ ‘P Took off clothes Removed from area j/
AN ALYS I s Verbal Aggression Reprimand/waming 1
| Other: "] Santts am-.
| ' Persevered on topic ,{
' I i




ANBLYSIZE PERCEIVED FUNCTION

Functional Behavior Summary

Date:

Student:

Activity/Event:

Setting:

Include the top (3) identified items in each category alor
Specific Behavior Data

W

redictors

T N

Perceived Functions
1.

LI

Present Behavior Supports

LS 10 LV B

Present Positive Behavior Supports
|

2.
3.

Present Accommodations

[T I S e

Additional Positive Behavior Supports

L
3

Additional N¢
1

Student:

Functional Behavior Assessment Summary: Engagement

Date:

Setting:

Activity/Event:

Student/teacher ratio:

Committee Members

Teacher of Record:

Parent:

School Psychologist:

Public Agency Representative:

School Counselor:

General Education Teacher:

Behavior Specialist:

Other:

WO

\

Student/teacher ratio:

1g with the munber of event

[] Creativity
[:] Critical thinking

L] Applies lessons to real world

Student Strengths
Academics Communication Social
[] Accepts help/correction | L] Answers questions. [L] Accepting of others

| [:] Asks questions
D Completes written work
J Engages in conversation

D Accepts responsibilit
[L] Follow rules and g

D Establishes eye c¢
[_] Finishes work in given time [_] Expresses self clearly [] Honest
[] Prepared [ Follows directions [] Makes and maint:
[ Makes predictions [] Makes choices [] Makes good choid
[ ] Recalls details [ ] Initiates communication [] Responds to socis
O Organized | Participates in discussions [] Takes turns/share
[] Perseverance [] Uses appropriate humor [] Understands persd
[] Works independently [] Uses conventional grammar [] Works well with oth
[

SUMMARY
TEMPLATES

L

|

Assessment Tools Used

[ ] Anecdotal notes

[] ABC documentation [_] Discipline records data

[] Frequency analysis chart

D Medical records D Observations

[] parent interview

El Student interview [] Student reinforcement survey

[] Teacher interview

L

|

Present Positive Behavior Supports (Check all that apply.)

Visuals Environment People
[[] Agenda [ Break (scheduled/allowed) [ ] Circle of Friends group
[] Behavior contract [] Calm down room [ ] Counselor
[] Calendar [ Fidget [] Home/school advisor
[] Classroom rules [] Headphones [ ] Instructional assistant
[] Cue Cards [] Preferred seating [] Nurse
[ ] First/then board [ ] Seat cushion [ ] One-to-one assistant
L] Reward/token system [ Sensory room/tub [] Outsource provider
[_] Mini schedule/checklist [_] Slant board (] Peer buddy
D Monitoring controls

E] Study carrel u Peer tutor

[] Social Stories

[ ] Therapy ball seating [ ] Scribe/mote taker

[] Video modeling

il Walk/pace area [ ] Social worker

|

[l

]

ENGAGEMENT, PHYSICAL AGGRESSION, REFUSALS, & COMMUNCIATION FREQUENCY CHARTS
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CHARTING BND GRAPHING TOOLS
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: ianal N e =z - — ®v [iZ Format as Table v ) o
General [ conditionsl Formatting FH Insert C\) v [[DU Paste E: BE T U v | &5 My Ay Alignment Number Cells Editing Add-ins Analyze
4 — ) —— = - s

Calibri (Body) ‘ S ils 15 Coll Styles v
[ Format as Table v @Y Delete v W y Data

$ v % 2 . - 2 celt — Editing Add-ins Analyze
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1 il

c3 - fx  =IF(ISERROR('Summary 2'!C3), NA{), 'Summary 2'!C3)

C : 3 A B C ) € = K M N 0 P \
Observation Biting Grabbing  Head butth Hitting obje Hitting oths Hitting self Kicking/stc Pinching/s Refusal  Sexual adv Throwing objects ] | | |

0.00%  962% 000% 1154% 2115% 5.77% 385%  0.00% 40.38%  0.00% 7.69% m .

e 35%_| 000% 1522% 2609% 8.70%  217%  0.00% 39.13%  0.00%  4.35% Behavior Trends Across Observations

0.00%  286%  000% 2286% 2571% 286% 000% 0.00% Q286%  0.00%  2.86%

0.00% 10.71% 0.00% 10.71% 23.21% 7.14% D.00%  0.00% ALOTN  0.00% 7.14%
#NJA HIN/A EN/A #N/A EN/A HN/A EN/A #NJA #NJA aN/A ANJA
UN/A WN/A /A /A EN/A UN/A HN/A WN/A HN/A HN/A aN/A
ENJA IN/A ENVA IN/A HN/A HENA ENJA HIN/A IN/A #IN/A NA — Gt ety
NJA HN/A BN/A HNJA HN/A UN/A HN/A UNSA HNJA UN/A ANJA —— Hesd butfing
ENA VA FNA /A EN/A HN/A BN/A HN/A /A HN/A ANA e Hating chjects
UNJA /A EN/A UN/A HN/A INSA BN/A UNJA N/A UN/A UNJA

Behavior Frequency Percentage . 7 / 2
Biting 0  0.00% |
Grabbing 5 9.62%
Head butting 0 0.00%
Hitting objects 11.54%
Hitting others 21.15% ‘ 11

Hitting self 5.77% : | i - R
Kitcking/stomping 3.85% : ' U : SesrNN

Pinchingfucratching

Pinching/scratching 0 0.00% : ! : 16 : : i
M Percentage \ 17 '

10 Refusal 40.38% _ : : SR P A ? — Sexual adwnces
: & % \{ N ' e ) . Throw ing objects
11 Sexual advances 0.00% o & o - . - — '
12 Throwing objects 7.69% P B 3 & & 2 ' : b
n e " CHARTS, GRAPHS

14 ) : 9

- Behaviors

A ‘8 @ AUTOPOPULATE

19

20 Directions: In the frequency column, ent . d then transfer to the observation sheet.
rraasspess - EDIT DATA '
3 Observations Summary 1 Summary 2 7 Summary 8 Summary 9 Sur
Ready %% Accessibllity: Investigate : ] I .

OW R~ W & WN -

-

Summary 5 Summary 6 Summary 7 Summary

Ready 5% Accessibility: Investigate 4+ B £ - .,




QUICKLY SUMMAORIZE FBD RESVULTS

Functional Behavior A ssessment Summary

Functional Behavior Assessment Summary (page 2) Functional Behavior Assessment Summary (page 3) Functional Behavior Assessment Summary (page 4)

. Lacking or Missing Skills P t Positive Behavior S rts (Check all that A |
Student: Date: __ l Present Accommodations (Check all that apply.) | » — - - . J - A LR, B R L AT '
T Revponie - Settin —-J Academics Life Ski Visuals Environment People
Setting: Activity/Event: Student/te; ] T m— ., & ] Comprehension [[] Asking/accepting help [[] Agenda [[] Break (scheduled/allowed) [] Cicle of Friends gro
» Acetate film [ ] Altemative indicating | [] Special lighting [1A CE 7 - Clc — [l Bet l [ Calmn d Clc l
T = — g b AQY £ 1141 C 1nc | alye . ~ ’ n . .
Committee Members _D Access to own matenals D Assistive device Dlested mdividually m L) “XPICSSIVE LANgUage — Lom.mluuc 1t1011. — SVIOL ATl .d RO LI ©ounselor ,
Teacher of Record: Parent: Assistive technology Bilingual dictionary | [ ] Tested small group | [ ] E: | [] Fluency [ ] Making and maintaining f [] Calendar [] Fidget [] Home/school advisor
School Psychologist: Public Agency Representative: [ ] Braille Ei (Salf:lllatOI' [] [] _u E xagl Ia.cls — Eglolor‘slqéls 1 E (élass(‘?oml[_] rules E :c(}dpholnv.: - H ;:I)sl{llchoxlal assistan
School Counselor: General Education Teacher: Interpreter Scribe _| S¢ A e hantzanon = celle el LR —
Behaviar Specialist Other. [] Large print text [] ;] Phonological processing [[] Self care [[] First/then board [] Seat cushion [[] One-to-one assistant
[ ] Own materials _D Punctuation/grammar D Social skills [] Reward/token system [7] Sensory room/tub [] outsource provider
| Student Strengths | [ ] Paper copy | [] Receptive Language [] Stress management [[] Mini schedule/checklist [] Slant board [1 Peer buddy
I Ao o Commincation L] Read aloud to self [ Spelling [] Time management | [_] Monitoring controls [ ] Study carrel [ Peer tutor
[ ] Accepts help/correction [ ] Answers questions [] Accepting 0; % b}‘{eaddamm‘;; Stltlidﬂllt [] Written expression ] Working (alone or with oth D S'ocial Stories D Therapy ball seating D Scxibe/note taker
[] Applies lessons to real world | [] Asks questions [] Accepts resp - SOlﬁa]ang:;nfri o E D ‘ Q Video modeling g Walld/pace area g Social worker
[ Creativity [ ] Completes written work [ ] Follow rules :E ope Froauently Obsreod Cattos of Bobasior Do s scalation .D D D .
E ;.1 11‘1331 umlk;".g — E Engag s cl(;l.l\;crs;ln.lon E [F.;s‘tabl;tshcs E Activity Acﬂon}‘ l Additional Proposed Accommodations (Check all that apply.) |
inishes work in given time xpresses self clearly ones - - : —
O Pre;are:] - C] Foilov:b ;i:eo fons - [ Makesand B Specific Behavior Data (Highlight top 3 concerns.) [] calm down room [ ] Calm tone Presentation Response Settmg Timi
's directions oX: ; = - = e — e —
[ ] Makes predictions [ ] Makes choices [] Makes good. # of events Behavior # of events I [] Drawing [] Controlled choices Q Acetate film . ] Alh'?m'atlve ln.chcatmg [] Specml.hg'ht'mg [ ] Additiona
[] Recalls details [] Initiates communication [] Responds tol Difficulty rematning seated Making noises | [] Isolation/timeout Deep breathing [] Access to own waterals L] Assistive device [] Tested individually J[ ] Altered te
f - TR : e | Difficulty respondi Nonresponsiv nrifarred aslu i eritndie ol : [ [] Assistive technology [ ] Bilingual dictionary || Extended
[ ] Organized [ ] Participates in discussions [ ] Takes turms/s iculty responding onresponsive, [ ] Non-preferred activity ended/removed [ 1 Planned ignoring ' -
L] Perseverance Uses appropriate humor [] Understands, DUtCEn R ofhers botie B Ot task |[] Physical exercise [] Praise for good choices L] Braill L Clleniatr _ ha b
D Works independently Uses conventional grammar D Works well 1 Dmxilmg Off topic remat [ ] Prefemred activity [ ] Removal | *-E—] ARl retler D il
_D D } D ‘ Fidgeting/restless Trouble remau Redirection Removal of environmental ] aarg S [?u.tim
| Inattentive Sensory (brush, fidget, swing, weighted blanket) Rewarding positive behavi¢ ] };:;;1:[11;2:\1/121 >
Assessment Tools Used : Silence Siumple, positive cormmuniée [ ] Read al d to self
, - = : - i Predictors ; : o— - FA0-BONs 10.55
[ ] Anecdotal notes [] ABC documentation [] Discipling Technology Talking with trusted adult [T ] Read aloud to student
[ | Frequency analysis chart [ ] Medical records [ ] Observati # of events . : Behavior I # of events — [ L] 1 Sound amplification
[ ] Parent interview [ ] Student interview [ ] student ¢ Alone/attention on others Told *no’ | [ ] Special furniture
[] Teacher interview ] [] Demand/request Unknown predie Fre(luently Observed Causes of Behavior Escalation | —
o - o Dl:l’ﬁcull lask v W aitillg/'h‘jzll'}sili(); Activity Actla Hypothesis of Behavior Concern |
Present Positive Behavior Supports (Check all that apply.) Direct 1‘1§l1'1'°t1011"“’1101t3 group Work: individual ;] Academic Task [;I Argument/disagreeinel When (note the observed cause of behavior escalation), STUDENT (identify behavior of concemn) in 2
Visuals Environment Interruption Work: partner/gr [ Extraneous envirommnental stimulus [] Competition . perceived attempt to (identify perceived function of the behavior).
[ ] Agenda [] Break (scheduled/allowed) [ ] Circle o Homework [] Confrontation .
_D Behavior contract Q Calm down room g Counsel Perceived Functions Independent work [] Criticism
| [ ] Calendar Fidget Home/s # of events Get/Obtain # of events | Escape/Avoid | # of event: (] Multistep directions (] Disruption in routine '
[] Classroom rules [ ] Headphones [ ] Instruct] Altention/ desfil'et_i person Actwvity | (] Non-preferred activity (] Raising voice Conclusion (Check all that apply.) !
B Cue Cards E Preferred seating B Nurse Ei?rfglltﬁll:izcmm’ g::ﬁ?\ld"lequebt E Removal The student’s behavior negatively effects the learning of self or others.
First/then board Seat cushion One-to- g - . 2 Power struggle . : ‘ ;
- - | s The student’s behavior requures the development of a Behavior Implementation Plan (BIP).
| [] Reward/token system [[] Sensory room/tub L] Outsour Uik - IQ - - — — - — (
Mini schedule/checklist [_] Slant board Peer b Teacher instruction ) ) / |
[C] Monitoring controls [ Study canrel [ Peer tuly Technology i
[1 Social Stories [] Therapy ball seating [] Scribe/n | [ Test | | Told no l == |
_D Video modeling D Walk/pace area D Social ¥ ] Working with others [] Transition l

FAST, USER-FRIENDLY CHECKLIST FOR FBA OVERVIEW




DMPLE STUDENT BEHAVIOR PLAONS

time daily.

diffienlt, or considered weal.

behaviars.

policy violation

general zducation setting

not inelude majer misbehaviors or policy violations
esired target behaviors.

Conscquences

2. Stdent will receive a verbal prompt/remminder of expectations

| Student will receive social skills instriction in target areas in the special education classroom, at lzast one

2. Student will be given praventive prompts of expected behavior befare each task when the skill 15 new

3. Remforcement will be given m randorm, but frequent miervals when student demonstrates approprate desired
4, Consequences will be implemented when student chooses not to demonstrate a necessary target skill or a

5 Student can request break tune in the ealimng area 1 they feel they are becorung agitated or angry withina

6, 80% appropiiate behavior in accordance with target behaviors will be considared a successful day - this does
L. Student will be given verbal prase and altention for following school/classtoom nules and for demenstrating
The following consequetices will be used when dealing witl targeVmappropnate behaviors.

1. Student will be given a preventive prompt prior 1o a new or cifficult situation in relation to target behaviors.

An arnnal goal designed 1o addiess behaviorz! skill developient is mnchuded mtlus [EP,

modeling.

BEHAVIOR PLAN EXAMPLE 3

Add a narration with sﬂnorlhﬁ details from the TBA fﬂencv chnrui xummaries and surveys.
[Use this plan as an example to write your awi.

TOOm

1. STUDENT has defined rules m the classtoom mncluding keep your bady (o yourselE follow your schedule, do
what vour teachers tzll vou to do, accept directions, wse kind school play, and 1f yvou need a breals, use the break

" RS

BEHAVIOR PLAN If'.XAl\J

orting details from the FBA el
Use this plan as an examnple to write
Behavioral Goals Skills to be Taught and Learned
To give student consistent reiforeement of positive and negative behd
areas and supervision and support, student will imtially start wath a dat
and will work toward weeklv. monthly, tc. until weaned off of progra
teaching will be provided in the spaeial education classroom mmtil they
which time full time teaching will happen in the general education cla
modifications and suppert given from the pomit program

Add a narration with s

Document any information on local and regional resources...: '
Information regarding our in-house Adult and Child Services was offg

Interfering:
STUDENT has interfering behaviors that include sleeping, self-stunuli
calling

Precipitating Factors:

Precipitating factors include:

Sensory Issues; STUDENT tends to fidaet with his legs, hands, and fé
Medical Concema: STUDENT seems to have a lack of rast when he of

Setting Events and Triggers:

Classroom setting: STUDENT falls asleep in class. He also can bzcom
likely to fall asleep in the morning classes. He is more liksly to becom
Hallways: STUDENT can become overly stimulated in the hallway or

Maintaining Consequences:
Through STUDENT"S FBA, it can be seen that he is locking to obtain
stimulation. Te is also looking to aveid a demand

Related Delicits:
STUDENT 1s missing the ability to use and apply social cues to comm
appropuiately

Hypothesis:

STUDENT upsets hunszlfand others when he becomes overly stimuia
argue, narnz-call, interrapt, and refuss teacher directives. These action
attention or escape a demand

Replacement:

STUDENT needs to be taught and to learn how to enter a classroom w
identify what task(s) he 1s bemg requested to do. He thenneeds to do f
clanfication/assistance if he does not understand the requirements of tf

Instructional: |
Student will use point sheet to record instances of appropriate and inag
hehavioral goals throughout each schoel day, unfil on Merit off card, ¥

classroom, but the office does NOT need to send support if he 15 staying on school property within eyvesight. If
STUDENT s towards the road or off the school property, the school officz should be contactzd mmmediately
mn order to notify the school resowes officar. When STUDENT returns to the classroom, dirsct him to check
lus schedule or complets the activity he should be working on. The same protocol 15 followed if STUDENT
chonses not to transition from ane place to another within the schoal building

5. STUDENT will have the opportwuty to participate i a multitude of work expenences meluding mdependent
activities, partner tasks, group wotk and one-on-one instruction with a teacher or an mstructional

assistant. STUDENT may need additional hme to complete work and the classtoom teacher will waork te give
STUDENT extra fime as nesded

6. STUDENT uses language that is sslf-deprecating. If he malss a mistake, he will say, ] always make
mistakes ™ Staff will work with STUDENT to use replacement language so he will say, “Sometimes, T make
mistakes. ™ Other replacement language being utilized includes saving, “Yes, ma'am,” or “Yes, sir™ instead of
arguing, “T'm learnng to make better choices™ mstzad of “T don't deserve this,” “T'm f2elmg upset now,”
mistzad ol =T just want to go home,” and using a sofl. neutral tone when speaking mslead ol a harsh, loud tons.

7 STUDENT will be given opportunities o practice appropniate behavior. This will be done throngh social
stones. sttuation senphing, ene cards, momtonng cards (feehings, working, calming strategies), and video

Emergency Plan
In the event of an escalation of STUDENT’S negative behaviors, an adult will encouraga STUDENT 1o utilize
the break room or the office. STUDENT will be given the chance {o sit alone without adults attempling to
angags hum in conversations. Instead, adults will momitor himn for satety, toilefing needs, and feod/water needs,
After STUDENT appears calm. an adult will ask him if he is ready to talk. Ifhe says. "Neo.” the adult will walk
awnay This eyelz will continue until STUDENT is ready to he engaged. 1fhe says, "Yes," an adult will diseuss
positive behaviors wilh i and attempt to retum him to Tis academic work. [FSTUDENT calimly initiates
conversation before an adull has approached hun, the adult will quuckly engage STUDENT m a cenversation
and attempt to return hatn to his acadsmic work, Inthe svent STUDENT has a melt-down during the morning,
becoming agitated, erying, fustated, STUDENT should be sentt to the resource room or office to de-escalate
[f STUDENT 15 physically harming himself or others, an adult will perform a physical safe hold while the other "~
students are rewoved fom the classroom.

4
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a set e, at which no point card will be carned — I=ngth of time carryt
Point room staff en an individual basis and discussed with home schog

Antecedent:

I. Student will be given verbal praise and attention for following schal
desired target behaviors. They will sam points for target behaviors cag
2. Student will use points for camed positive behaviors which can be
tangablz privileges within the point systemn

Maximizing:

Proactive Strategies and Positive Correction ,
L. Student will receive social skills instructon n target areas inponl
2. Student will be given preventive prompls of expeded behavior befl
difficult, or considzred weak

3. Remforeernent will be given m randor, but fequent intervals wih
desired behaviors.

4 Consequences will be implemented when student chooses not fo de)
policy vielahion

5. Student will be placed an the point system which will track daily (
Points eamed though positive behavior can be used to purchase tangxbi
daily (or weekly) basis

In addihon, pomnts can be nsed to purchase bonds to help move up thed
Tune out of the program and i the general zducation room will be bas
will increase as studsnt moves through the system ~ 1st cors class will
progress systam and as they move towards Merit, more classes will ha
6. Student can request break time m the calming area if they feel they
general education setting

7. 80% appropriate behavior in accordance with target behaviors will]
not mclude major misbehaviors or policy violations.

8 Ifhehavior, poses harm to 5elf or athers, or is considered a schoal|
result and student may be sent home

9. Ifan mappropuate behavior occurs within a target behavior or an g
corrective teaching with student. if behavior confinues to escalats. an il
officz will be contacted. Student will he able to return to class once ref
successfully completed a comeetive teaching interaction ‘
L0 Behavicrs that result m physical haim to self or ofhers, roay resull
physical hold.

The following consequences will be used when dealing with targcﬁj
L. Student will be given a prevenlive prompt prior lo @ new or difficult
2. Student will recerve a verbal promptreminder of expectations.
3. ~ & o " 'e i o . fa b bes £ o .. g o 4o '
5
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escalated wmtil corrective teaching can occur. Stident may carn up to i

comractive teaching interaction

7. Student will apologize before returning to class where indtial behavior oceurred, apology will be w
in intervention referral

8. Consequences for interveniion referral will be determmined basad on Confimmin on consequences |
the special education prograti.

&

*Any behaviar that is 2 dircet palicy violation canvwill result in an immediate office referral
Comsequences for policy violations wall be decided by (he adimirastration.

-

BEHAVIOR PLAN EXAMPLE 2 !"'

Add a narration with supporting details from the FBA frequency charts, summaries, and sf
Use this plan as an example to write your own.

Behaviors of Concern:

When presented with assigniments that STUDENT does not think he 1s able to complete perfectly, S1
becomes very frustrated and will say “I am stapid™ or cry to himself. He 1s unable to work cooperativis
group of peers on specific assignments. His frustration can Iead to him feeling that he has failed. STU J
will 1ut his head with his foraamm or again a wall when he 1s upset

Factors Affecting Behaviors:

Although STUDENT is capable of doing his work, he may need extra instruction, additional time, a
te role playing actions in ordear to carry out the assignments STUDENT benefits from visuals and a ¢
amount of verbal exprassion from the mdividual instructing lam

Strategies/Instructional Experiences:
Proactive Strategles: K
1. Allow STUDENT to place unfinished work in a designated area to be done at a later, mutually agré s
time.
2. Provide STUDENT with a “brzak™ card that sigiufies to lus teacher the nezd to take a break (the bré
ocour withan the general classroom or i the special echication teacher’s classroom)

. STUDENT s special education teacher will teach and practice frustiation coping strategies with 8
as nesedad,
2. STUDENT s special echication teacher and general education teacher will practice role playing wit
STUDENT as needed ta I
slow appropnate behaviors when he 1s frustrated with Ius grades or work. i
3. STUDENT s teachiers will tzach lumm to use orgaruzational strategies such as folders, an agenda, ar

do™ lists

!
L

4 Visuals such as cue cards and monttonng controls will bz utilized o allow STUDENT an outlet to
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SPECIAL CONSIDERATIONS AND BEHAVIORAL CONCERNS

"~

Behaviors of Concern

JRETS S S TaRCala SIS

Y AYIL)

R Ay

Does the behavior impede his or her learning or learning of others? Identify the b.eha?:iz';‘r of 5
concern and function of the behavior from the list below if the answer to the question is " yes.

»"‘:

No, STUDENT’S behavior does not impede his learning or the learning of others.

.":‘..}-l.

Yes, STUDENT’S behavior impedes his learning and the learning of others.

£

STUDENT avoids classwork by saying he does not understand the work and cannot do an assigmmnent
STUDENT does not accept help from teachers and 1ignores repeated requests to complete work. He has

emotional outbursts that disrupt the instruction of the class.

STUDENT will attempt to remove himself from an uml-ashabli
room, walking away, pushing away, or focusing his attention §

When presented with assignments STUDENT does not Ihjnk)
very frustrated, makes self-deprecating statements. and cries.
with peers in a partner or group setting. He will hit his head?
STUDENT has made threatening statements towards himszlf
STUDENT struggles with completing tasks within the classt
education individually, with a partner, within a group, or 1
task and has difficulty controlling lus intemet use. Ifa comt
doodling on paper and his body or playing with a small iter
to do classwork. When STUDENT has begun woiking, he
he does not immediately know the answer. STUDENT oft
depressed  STUDENT has used profanity at school, lhIole
STUDENT 13 often inattentive dunng classroorn aqademy
his homework and any necessary supplies to participate if
fidgeting or using his computer for nonacademic tasks.

S

<o,
Behavyij
or] .
Student: Mproy ement Plan S ar —
Selﬁng;
[ \ . Date:
Activity/Eyent =
Teacher of Re, \ Stude
cord: Commi nt/teacher :
Schoo] Psycholopiar tee Members ratio‘,:
Schoo] COUTISEI()R : Parent.

Behavior Specialist:

STUDENT is able to participate in the general education
from an instructional assistant. Along with curneulum a
and understanding teachers’ directions. STUDENT oftg
and within the classroom which distracts others STUD
built-in sensory breaks and walking breaks. |
STUDENT demonstrates off-task behaviors and has dif
STUDENT appears to not kiow or understand when pi

STUDENT exhibits many off-task physical behaviors

noises that interfere with hus ability to focus and 01:ga§‘
and curniculum. ,
STUDENT ofien exhibits dismuptive behavior meludi
leaving the classroom without pernussion. !
STUDENT struggles with appropriate peer and adull
attention. When asked to complete work, STUDEN
STUDENT often comes to school in an escalated st
aggression. Due to STUDENT'S increased level of
in hus educational programming. STUDENT refusf
academics and if the direction is i regards to a nof
peers and acults and has become physically aggres
members, bit staff members, and threatened bodily
STUDENT demonstrates concerns in the areas of
concemed with STUDENT’S lack of engagemen/

setting. STUDENT is able to carry on a converss

Proactive At
Visuals
[] enda Check all that apply.) —
Behavior contr
Calendar ract — l.)eople ——
Classr 00m rujes Counze(;l ﬁ' lends TOu“
Cue Cards or

Home/school advisor

EXPERTLY WORDED EXAMPLES FOR FAST BEHAVIOR PLANNING

[:-i Tickle .

xr .,

= —masacroralf
[. Movie
| .

e

First/then b
oard IJI‘I]‘uC y X
[TRe STuchional assis
W s 15tant
Monaedule/checiis 20 oone sy —
Mtoring conirels Quts £
Social Stops SOWCe provider
o one‘s Peer buddy
modelin Peer tutor
Scn be/hOIG l’aker
Social workey
: Tangipla —
2
ak ! Arts an




BEHAVIOR PLONNING CHEAT SHEET

Behavior Improvement Plan Summary

Student: | Date: _ I

= %\ Setting: Regular Education Classroom  Activity/Event: Math Student/teacher ratio: 27:2

Behavior Improvement Plan Summary

Committee Members
Student: Date: Teacher of Record: Caroline Koehler Parent:
! - ; School Psychologist: _ Public Agency Representative:
Setting: Activity/Event: Student/teacher ratio: School Counselor: General Effucation Teacher:
Committee Members Behavior Specialist: _ Other:;

’ Teacher of Record: Parent:

School Psychologist: Public Agency Representative: I Hypothesis of Behavior Concern

School Counselor: General Education Teacher: When the schedule changes without a 24 hour advanced notice, - refuses to participate in a perceived

Behavior Specialist: Other: attempt to escape or avoid the new schedule.

Hypothesis of Behavior Concern
When (note the observed cause of behavior escalation), STUDENT (identify behavior of concern) in a
perceived attempt to (identify perceived function of the behavior).
» Proactive Action & Support Strategies (Check all that 3222’-)
Visuals Environment People
*Jeo ° Agenda X Break (scheduled/allowed) [] Circle of friends group
Proactive Action & Support Strategies (Check all that apply.) [] Behavior contract [] Calm down room [X] Counselor
Visuals Environment People ADR X Calendar Fidget [ ] Home/school advisor

|| Agenda [ ] Break (scheduled/allowed) [_] Circle of friends group [X] Classroom rules Q Headphones Q Instructional assistant

|| Behavior contract [ ] Calm down room || Counselor Cue Cards @ Preferred seating D Nurse

[ | Calendar [ | Fidget [ ] Home/school advisor __g First/then board Q Seat cushion Q One-to-one assistant

[_] Classroom rules [_] Headphones [_] Instructional assistant DX Reward/token system [ ] Sensory room/tub X] Outsource provider

[ ] Cue Cards [ ] Preferred scating [ ] Nurse [ ] Mini schedule/checklist [ ] Slant board [ ] Peer buddy
. First/then boar Seat cushion One-to-one assistant g Monitoring controls E Study carrel g Peer tutor

X Social Stories [] Therapy ball seating [ ] Scribe/note taker
’ | [] Video modeling [ ] Walk/pace area D Social worker
. L L L

Incentives and Reinforcements for Replacement Behaviors

SR Attention Escape | Sensory Tangible
E Call home [ ] Bean bag [ ] Blow bubbles [ ] Arts and crafts
Eat lunch with teacher | [ ] Book break [ ] Blocks X Draw
o - _D Favorite person ] Computer X Fidget X] Drink
,_ _% Game % iPad/iPod 5 Gym % Lotion
| Y b Hel Lib Musi H k
ICarolinelKoehler ™5 o BT R Play dongh ok
j [ ] Movie F:l Sensory room [ ] Sticker
Puzzl Swi d i b
POSITIVE SUPPORT - REAL SOLUTIONS S T i
= % TN, E Wet/dry table E Toy




EDITABLE BIP SUMMARY TEMPLATE

communication does occur, STUDENT often communicates with either one word, a simple, short
response, or a stare

o STUDENT can become very stressed and anxious. This canlead to “'melt downs™ in the classroom where
STUDENT will cry, hide under furniture, shout, throw items, and/or flee the room. STUDENT appears to
lack coping skills and has difficulty makimg decisions

e STUDENT appears to struggle with a negative self-image along with a difficulty expressing emotions,

R , specifically frustration and disappointment. STUDENT’S inability to express and cope with his emotions

Crisis Plan - . ’ . . y A T . X . - : @ ;

Behavior Improvement Plan Summary (page 2) often restrict lus ability to participate in class without being verbally harsh towards hunself or others as lus

negativity will cause hun to shut down and become unable to complete a task.

Behavior Improvement Plan Summary (page 3

-DThe student’s behavior REQUIRES a crisis plan to maintain the safety of self and others.

(Attach planto IEP ) STUDENT has di : . , : . . .
: — — : . . STUDENT has difficulty processing his anger and understanding the viewpoints of others. During
| s dent’s heRavRar ‘ TRF sis " safetv of self = Replacement Behavior (Include top 3 behavior of concerns and strategies.) 2 SIS L = e g
The stadent’s behiavior DOES NOT REQUIRE 2 anisis plan fo maintain the safety of self and others. Behavias of Concern Replacement Strategies moiments of anger, STUDENT will become verbally aggressive and will call others names, make threats,

mcrease lus volume level, use a disrespectful tone, and cry. He wall also throw items such as papers,
Behavior Goal m‘iting utensils, and books. .STU DENT wi}l ﬂ;c a classroom when frustrated without informing adults of
STUDENT waill utilize (1dentify replacement behavior) in order to SaEmect o fike a ueak oz aia ])!mmed destnation - - - -
Functions of Behavior: Include the evidence of factors affecting behavior.
o STUDENT’S behaviors appear to be a way of avoiding non-preferred tasks specifically academmc
instriction of math and writing

Implementation of Replacement Behavior

Behavior Tool Staff Responsible for Implementation o STUDENT appears to be avording non-preferred activities while attempting to calm hus emotions when
Data Collection and Progress Monitoring [[] Agenda [] Administrator overstimulated by his ggganment, particularly excessive noise levels, and when he feels overloaded with
Tool Frequency of Collection Staff Responsil Q Calendar [] Behavior therapist assignments, homejg N :
ﬁ Behavior management sheet Day [ IWeek E Month E Reporting Period Q Circle of friends group [ Circle of friends group sponsor o STUDENT appearsNouiie B understand the matenal presented. He gravitates towards avoidance and
_ﬁ Checklists [ IDay [1week [ IMonth [ JReporting Period _D Clearly defined and posted rules D Counselor calming when oversti§ CJ ¥ hus environment particularly whennoise levels are high and the academic
D Communication log DDay DWeek DMonﬂl DReponing Period [] First/then board [C] Home/school advisor W(,Wk e 1.11@115«3 ; ; qncal Pac g . S B
— . ~ - , : - - that he doesn’t know wit
-D Descriptive documentation DDay chck DMomh Dchomng Penod [ Monitoring control visual [] Instructional assistant e STUDENT appears fo & 3
NS 7 Top ) 11 20110 . 21 ¥ ; v
4 &-D Rubncs DD‘W DW“'k QM"“‘“ DRq)mtmg&nod might fail, or when he is ¢ F U N ‘: l I o N o F

upational therapist struggles with effective ways '

4 NO OVERWHELM = R Y
source provider 4 : Casnnma smnaiatad danasnde and facl
sical therapist

THE BEHAVIOR

‘der to carry out the assignments. Increasec

Behavior Improvement Plan Summary

be/note taker

Student: Date: 1al worker

S B 3 Qo D QS AN AV TOONCERNS ffect STUDENT’S participation i school.
. B . ech Language Pathologis| SPECIAL CONSIDERATIONS AND BEHAVIORAL CONCERNS eers and adults while avoiding the task af

Setting: Activity/Event: Student/teacher ratio: Bacher of Record Behaviors of Concern

Committee Members [J Visnal schednle [ Teacher of Service , Does the behavior impede his or her learning or learning of others? Identify the belavior of mipulate or intimidate authonty, and reheve
Teacher of Record: Parent Q concern and function of the behavior from the list below if the answer to the question is “yes. " 7
School Psychologist Public Agency Representative: No, STUDENT'S behavior does not impede his learning or the learning of others. is and avoid situations wlich make himn feel

- = — De-escalation Slrategles to Reduce Behaviors of Concern - — —y - ; .
School Counselor: General Education Teacher . Yes, STUDENT’S behavior impedes his learning and the learning of others. _ ‘
Behavior Specialist: Other A ActionJ o STUDENT avoids classwork by saying he does not understand the work and cammot do an assignment e
/ ecialist. er: IDE? ro1ds classwork by s ¢S ers the work 3 55 ent.
4 [] Break (scheduled or as needed) [] Calm tone 7 8918 i

STUDENT does not accept help from teachers and ignores repeated requests to complete work. He has

Hypothesis of Behavior Concern [] Calm down room [] Controlled choices emotional outbursts that disrupt the instriction of the class L expressive language
When (note the observed cause of behavior escalation). STUDENT (identify behavior of concemn) in a [] Drawing [] Deep breathing s STUDENT will attempt to remove himself from an undesirable situation or environment by leaving the
perceived attempt to (identify perceived function of the behavior). [] Isolation/timeout [] Planned ignoring room, walking away. pushing away, or focusing his attention elsewhere.
[] Non-preferred activity ended/removed [T Praise for good choices o  When presented with assigmments STUDENT does not think he 15 able to complete perfectly, he becomes
D Physical exercise [J Removal very frustrated, makes self-deprecating statements. and cries. STUDENT refuses to work cooperatively
[ Preferred activity [ Removil of enviromnental B with peers in a partner or group setting. He will hut lus.hcad figamst an object whcn h; 1s upset.
X - STUDENT has made threatening statements towards himself, peers, and adults including bodily han
Proactive Action & Support Strategies (Check all that apply.) [ ] Redirection [ ] Rewarding positive behavior i E o - . RO W i : : 3o
= =T . (] Se r (brush. © o oo Blark ] Simpl Sae o STUDENT struggles with completing tasks within the classroom including actively participating i
Visuals Environment People | L Sensory (brush, fidget, swing, weighted blanket) §1 | OUIPLE, positive communical education individually, with a partner, within a group, or in a whole group setting. STUDENT 1s oft@
[] Agenda [] Break (scheduled/allowed) [ circle of friends group [ Silence [] Talking ?nth UUSthA adult task and has difficulty controlling his intemet use. If a computer is not available, STUDENT is obscri¥®
| [] Behavior contract ] Calm down room [ counselor | (] Technology [] Use of visuals (monitors, s0¢ doodling on paper and luis body or playing with a small itern. STUDENT has told teachers he is unwilling
(] Calenda [] Fidget [ Home/school advisor _D D to do classwork. When STUDENT has begun working, he will often discard Ius assignment to the floor if
e = = = F===T == he does not immediately know the answer. STUDENT often cnies in class and has stated that he 1s
[ ] Classroom rules [ ] Headphones [ ] mstructional assistant : ,
T—— — depressed. STUDENT has used profanity at school, thrown away work, and shouted at teachers.
[] Cue Cards [ Preferred seating (] Nurse : ; ; S i Wy .
[ ] First/then board ]S hi 1o ) : o STUDENT 1s often inattentive during classroom academic instruction. He often comes to schoo
First/then boar cat eulion Lt ‘mlfl‘UIt his homework and any necessary supplies to participate in class. STUDENT is often off-task a
[] Reward/token system [] Sensory roonv/tub [] Outsource provjder SRR L b esia cademic tasks.
[ Mini schedule/checklist [ Slant board [ Peer buddy eral education classroom on a very limited level with B E H AVI o Rs o F
_D Monitoring controls D Study carrel D Peer tutor \ curniculum assistance, STUDENT requires help sta
_D Social Stories D Therapy ball seating D Scribe/note TDENT often produces loud noises and moves with
[ Video modeling (] Walk/pace area [ Social workg thers. STUDENT’S constant need to move requires co N c E R N s
Q g g s and has difficulty following classroom procedures.

EFFECTIVE INTERVENTION PLANS

Incentives and Reinforcements for Replacement Behaviors and when peers or adults disapprove of his actions

Attention | Escape Sensory 1 behaviors including pacing, flapping, hand movements, and
o comn s emcax- s . . \ .q.0
— i cus and organize his thoughts and materials within the classroom
] Call home | [] Bean bag [] Blow bubbles ] Arts and crafts ganize his thong AR AR Sl
[ ] Eat lunch with teacher I [ ] Book break [ ] Blocks [ ] Draw BN UL
| B ——— i e— e —— s | - QTT [’np\.r.r l'\n—‘lll -—1'\'1\;11;'\' l‘11':l1'll\';‘<'-3 1\#]1'.]‘.’"‘\" !‘III‘]‘I!’I;I’III I'“\Il_l‘l\l\\'\l;'.IIH"M 1‘ll‘,‘l"\"l'l\l\1'\''Ll'—A rremmrmante ‘.l'h"




NTERVENTION GOALS AND GVIDES

Work Completion
e Student will complete tasks in the allotted time by using a behavior momtoring checklist with a REPLACEMENT BEHAVIORS
motivator/time with two or fewer prompts 4 out of 5 times - - .
o Student will follow classroom rules (keep his body to self, do what teachers say, and use the break Define the desired behavior necessary to replace the.behavlor of concern. .
§ room) by asingwrassocial forms of communication, including using words to tell others his needs, Use the Behavior of Concern column to help you quickly identify replacement strategies and the
r or with a break card), and using a fidget/sensory tool to desscalate to related implementation tools. Add these within your behavior plan.
ohysically 3831? ssive hehavm]" to0 . Behavior of Concern Replacement Slrateg'es Implementation Tool

e Student will use appropriate words to express anxiety or frustration to his teachers and peers and will fogress toward independence in the general e«luca?on classroomby Altendance Talk with an adult, use a schedule for Established schedule, possible schedule
ask a teacher for help when needed, rather than using an escape/avoidance behavior, in 4 out of 5 o Wit secitionel vertel prompisin 10 or dedarieiabite o iy morming routine, use of alarm, stress change to place wath peer support, practice
documented occurrences by the end of the third grading period : , " : : reduction strategies (deep breathung, use | with setting alarm

e Student will follow a teacher direction with no more than 1 prompt by the end of the school vear in 4 Gied location of the classroom and attend jointly with adult caregivers or of stress ball, use of fidget)
out of 5 observed opportunities. i il direoked aotiviiv e a g £ 10 minutes by the end of el 4 Arguing Ask que§tjons. use a calm tone, select Circle of Friguds group, visual monitoring

o  Whenredirected, student will say “okay™ and adhere to the given istruction instead of arguing or R IEP R T EEE A0 FATRER SN R EAOLTE from a given choice conrols, choice board
making excuses 4 out of 5 tumes. P dlier A —— TPt sekical v Biting Use a chewy, chew gum, snacking Behawvior contract, social stories, provide

e Student will comply with teacher instructions and directions with one or less prompts throughout all Ot‘, t;h ¢ laffl m}“ a‘“lg't"_"e"d“tafp m_"}i“':"d b)y 4 “i 'f"l‘ Ol 8 dT 1oLy chewies and ways to use them
academic subjects in 4 out of S times. LO | 1o Eans as:)lﬁmncn btanl ?” Dl lplftbmict sk °wao jn {1,01110' 1l TR ———— s - Bodily Harm Use a fidget, hands 1n pockets/clasp, Behavior contract, social stories, clearly

V& g L-ver £S. S re < e [21€ -l / S d . ~ . e - .
{L":j“‘ - t‘:{ 16 C“c? °1“‘ c‘; by '3"‘[ f’k‘fl‘f",‘op‘ % c”l'f ;s ;3; - f*'l‘l‘" L iad b A0 eplacemg Teach asking for hug. handshake, hi-five. | defined rules. role playing. |
Routines e statements, self-control, and remain on task for 20 minutes 80% of the Grabbing Holding preferred if il

e Student will use individual activity schedule to transition appropnately from tasks and activifies in busy with fidget Bullying Marune
school environments — Fidgeting/restless Holding preferred i momt¢

e Student will transition from activity to activity independs busy with fidget, wi ‘

o 1_§tndenl will independently ll_an':;llion throughout U}e scho Defiance/refusal/ Asking - - -

5 opportunities by the end of the 2" nine weeks of the sel GOALS Eimctional Using words (o exp s ber R on e Behavior of Concern Replacement Strategies Implementation Tool
Student will make choices by commumicating verbally or Goal Categories Outburst Stretching, deep breathing, pressure Clearly defined classroom rules, role
Student will complete the steps of his visual schedule by T , . ; : ; : : Flesing/rurming Taking an exercise] points, brushing, raising hand to talk, playing, calming techniques taught via role
independently to the location indicated on the schedule at g ; e raey 0;;85 l;tsteld b;law lalr etoj‘?‘;llzl‘ ;: s(‘idjz’ 7 s"‘lde;'lf: 'f'ﬂ"’sp e ai:ec;ds "; a mclluswr LacGang : schedied hicreas Desti ot of o increased physical exercise, scheduled playing, soft brush
locakend dit ol S Gmss: ease see the attached goal list, qoals for Inclusion,” for actual goal examples. £ et fidect breaks
e Student will accept changes in the schedule or environme ‘ . Decision Makin _ L ) Hyperactvity Holdig prefered) ) Physically aggressive | Teach asking for hug, handshake, ln-five; | Behavior contract, clearly defined
* 23;?1;2;?23]‘;;85;]21‘3 ?)lhléi?c ’:Z‘]eldoeoclt;:;?“?“t verbal protest or physical refusal. in 4 ont of 5 observed busy with fidget, wi | model soft touching, increase daily classroom rules, calm down room, role

! Setf-Advocacv e Student w l]l' dependently select -a 1 ontrolled choices in order to participate in educational Impulse control Holding preferred 1l Destruction of Altern physical exercise; asking to take a break ) playing, social stories, video modeling

e Student will commumicate the need for help with no promn SIUCEIL WILL INGCPENCCINLY SCIEC) AmOng Conirolled ChCes 111 OTder 10 paricipatw: in-eaucationa busy with fidget, wi siatecials scriba Physically aggressive | Teach asking for hug, handshake, hi-five; | Behavior contract, clearly defined
the end of the school year. sehvitiesin 4 aut oL 3 opportinit s l?y the e'_]d of the SChQOI s * S exerci; model soft touching, increase daily classroom rules, calm down room, role

e Student will ask for help for a specific task in at least diff ‘ bt}&d%lg m& demon?u';llte Pl o]isocml fs cl;tlcon.umuucatwn to indicate hus needs and make selections Tappropmist ol et i Difficulty remaiming Stretol physical exercise. asking to take a break | playing. social stories. video modeling
opportunities by the end of the school year | AR BTSN B C Y B RERRR S S NI language journaling seated perchi Refusal Asking for help, raising hand., us Agenda, calendar, behavior contract,

e Upon wanting a particular item/activity, student will use : . — - | 3 : . d. 1 stories
se?ltence inclllgldix}l)a an “T want” picture and a reinforce pi¢ Inappropmateniaises: | Use mmer monalog m— . ; :]cﬁ?dl;l ecls,zl;fltetr:?ni ilr: zﬂzlgfrg?mc" tole piiings soasl soptes
sentence to a trained adult in 4 out of 5 trials across a var Organization distractor music/sol Difficulty responding | Use of — e : : — :

" - e , ioorsnn y T = : o : o : B T - , writter Sexual harassment Use of appropriate fidget, socl ehavior contract, classroom rules, social
environments e Student will express and/or complete the steps of a classroom crganization activity (putting away Inattentive, lack of Use of headphones, . . - : :
T , _ L S T ling Backnsck by et i completing:the dens in these : b OFaZEE choicg scripting, teach asking for hug, ries, video modeling, role playing,

e Student will participate in class discussions to initiate cor §11pp 1es, pack/unpacking backpack) by using a mini schedule and completing the steps in the sequence eng?_lg_ement/ g1 _ap 1c or ganzears, : - ' d fandsiobs B fve. samars bl Linghage gitide
interject a statement or ask a questions 3 out of 5 days. isted participation utilizing study carre Disorgamzation Use of —— — — e

e Given his daily schedule, student will tell an assistant or { e (Given a task to complete, student will begin working with two or less prompts and keep materials ina organizers, charts, ¢ remung Shouting Calm talking with social scx}ptmg, vior contract, social stories, role
fcis andsint disturs thnse around him 1009 oF the Gind system (folder, notebook, etc.) so he can refrieve the completed task and furn the assignment in on time study carrel, use a § folders — : volume an.d yoice fone Mot L ' m]pme control visual :

| 4 out of 5 times. cushiorn/ball Disruptive Asking Social interactions Handshaking, hi-fives, hugs (if  of Friends group, role playing,
Social »  When provided with an assignment, homework sheet or other take-home paper and given the direction, Invading personal Use “arm’s length a el —— . T " P solipted

e Student will engage m appropnate tumn-talking skills “Put the paper in (area) or (folder),” student will place the paper in the corresponding section within 1 space
4 out of 5 opportunities minute of being handed the paper with 80% accuracy. Lying Use of manners, ust Doodling - » A Ly N 165

o  Stiudent-will raise thelr hand anid-waitto be called o Student will keep track of assignments and record when tasks are completed at school daily by using a )
opportunities to do so. recording keepmg notebook whale mamntaming a grade of a C or above, nde,
Student will work cooperatively with peers in sn A A & L B e
Student u ' - ‘ . Misuse of technology | Use an applied timg

, Problem Solvin technology rules 1,

. : 4 3 s G o s nt will demonstrate pro-social forms of commmumnication to indicate lus needs with 0 2 T Bty crel, Tise @SN, e
fist b M A R I A L sically QERIALYC behavior. : Nonresponsive Social scripting, use of visnals, use of Agenda, calen . hand toreceive help, select froma

. 1 nery, she will EXpIESS her anger 1 an appropriate manner, such as saying §11e 15 <u1gn graphic organizers, utilizing technology, | modeling, cha g1.Ven 'chm-ce ‘ -

, or implementing other strategies that are acceptable i the classroom setting 1 4/5 utilizing study carrel, select from a given | schedule Theft Working for rewards, manners Behavior contract, clearly defined rules,
nties b\ the end of the school year ' o . choice, utilizing a schedule : sEgalmg {110;11t01’, truth telling monitor,
)pu.)pn‘dte words fo e:qgeaa ﬁll.s.tlflll(.){l or .mﬂmpp?nc?.? with a g:zallndl. .prompl and 2 OIT task Use of fidget, utilizing study carreL uwse a | Agenda, calen : - : : Circle _ol Friends group
upts by the end of .-,;,;c\GV weeks of school yearin 4 out of' 5 observed schedule, verbal or physical prompt Reward/token [Trowing objects Holding prt;:icn'ed item, keeping hands Behavior contract, clearly defined rules,
‘ A I EGO R I Es ‘ 4 - schedule, role busv with fidget fidget box. reward/token system
prOpiate WOorCays _ ' 5P ' LAl g cards Throwing self on the | Stretching, deep breathing, pressure Behavior contract, seat cushion, therapy
cher for help wif : ‘ ‘ : S social scripting, inmer monologue, Social scriptir floor points, brushing, utilizing a schedule, use | ball seating, role playing to teach calm
G, - ' Journaling stories, journa of a seat cushion/therapy ball down strategies, brush, schedule
3 St}ldg\t vlmt m.c_‘ ‘??‘“?,lhel labi.h;y o T Trouble remaining Stretclung, use walk/pace/stand area, Seat cushion, therapy ball seating, slant
SOIVINg stalegies .4 oul ot 3 oppo upright perching/crouching. use of a seat cushion. | board, designated walk/stand area,
S v use of a slant board teaching stretching techniques




. resovurce feedback

This was a great resource that L
used to track behavior and T was
able to provide it to my aide when
L asked her to keep track of the
behavior as well. I loved that it
broke it down 5o nicely and made
the chart easy to work with.
Seriously a great resourcel

-Dionne M.

PRAISE FOR FBA-BIP BUNDLE

.. resource feedback .

% "This has been very helpful to
\ determine the source of

N behaviors with it not being too

much for teachers. It is simple

FBA & BIP Bundle mcludes
\ FBA frequency grids

<& Il FBA summary sheet

el ™ ABC behavior forms

?  Student-Parent-Teacher surveys

Seeeel | Behavior Intervention Summary [\

-/ Behavior Plan Examples

and able to be used by anyone.

‘ darah T.
\ ¥ Goals & replacement strategies 3 5~3 i
1t WS Casy fo use, clear, and

: & Training video
comprclnmsive! Just print What

\L* Jou need and %0 'Cdﬂll"yﬂ H

\ ™ Editable forms
3 ;':.. BUY NOW'




CHECK OUT THE BUNDLE!
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Click here to
get this plus 20+
more special ed
teacher tools!

SPECIOL EDVCATOR
TEDCHER TOOLS
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SPECIAL CONSIDERATIONS AND BEHAVIORAL CONCERNS

Behaviors of Concern

Daoes the behavior impede his or her learning or learning of others? ldentify the behavior of
concern and function of the behavior from the list below if the answer to the question is "yes. "

No, STUDENT'S behavior docs not impede his learning or the learning of others.

Yes, STUDENT’S behavior impedes his learning and the learning of others.

e STUDENT demonstrates oft-task behaviors and has difficulty following classroom procedures
STUDENT appears to not know or widerstand when peets or adults disapprove of lus actions,
STUDENT will attzanpt 10 r2inove amself from an undesuable situation or enwiomupent by leaving the
room, walking away, pushing away, or focusing his attention clsewhere
STUDENT exlubits many off-task physical behaviors meluding pacing, Happing. hand moverments, and
noises that interfere with his ability to foens and participate in academic instruetion and socinlization
STUDENT struggles with appropriate peer and adult interactions. He often touches others 1o get their
nitenbon When asked to engage in work, STUDENT will have outbursts
STUDENT can become very stressed and anxious  Thes can lead to “melt downs™ in the classroom where
STUDENT wall ery, lnde under fiumture, shout, throw items, and/or flee the room,
STUDENT 15 able to participatz in the genaral education classroom on a very linuted level wath support
from an instmetional assistant. Along with curmeulum assistanes, STUDENT requires help staying on task
and understanding teachers’ direchions. STUDENT often produces loud nases and moves within lus seal
and withan the classteom which distracts others. STUDENT'S constant need to move requires him to have
bult-an sansory breaks and walking bieaks.
STUDENT appears to struggle with a negative self-image along with a dificulty expressing emotions
specifically fiustration and disappeintiment. STUDENT'S inability 10 express and cope with his atnotions
often restrict fus abtlity to participate in class without being verbally harsh towards lnmsclf or others as his
negativily will cause hirn o shut down and become unable to complziz a task
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« Inclusion and Self-Contained

< Tools for SPED Success
« Simplify Curriculum + Support
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